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Moscow School District #281 

Mastery Learning Map 

 
   

Speech 
 

1. Competency 
Statements for  
Speaking and 
Listening 
 
 
“Learning Targets” 
are models of what 
educators may see in 
performance tasks 
when students 
demonstrate their 
increasing 
understanding and 
use of the 
competencies.  
 

 
Students will demonstrate speaking and listening skills 

1. I can acquire and use accurately general academic and domain-specific words and phrases, sufficient for 
reading, writing, speaking, and listening at the college and career readiness level; demonstrate 
independence in gathering vocabulary knowledge when considering a word or phrase important to 
comprehension or expression. 

2. I can produce clear and coherent writing in which the development, organization, and style are appropriate 
to task, purpose, and audience. (Grade specific expectations are found in Writing Standards 1-3). 

3. I can adapt speech to a variety of contexts and tasks, demonstrating command of formal English when 
indicated or appropriate.   

4. I can integrate multiple sources of information presented in diverse formats and media (e.g., visually, 
quantitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and 
accuracy of each source and noting any discrepancies among the data. 

5. I can make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in 
presentations to enhance understanding of findings, reasoning, and evidence and to add interest. 

6. I can use both verbal and nonverbal communication to effectively deliver my speech. 
7. I can initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and 

teacher-led) with diverse partners on grades 9–12 topics, texts, and issues, building on others’ ideas and 
expressing their own clearly and persuasively. 

8. I am able to come to discussions prepared having read and researched material under study; explicitly draw 
on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate 
a thoughtful, well-reasoned exchange of ideas. 
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9. I am able to work with peers to promote civil, democratic discussions and decision-making (e.g., informal 
consensus, taking votes on key issues, and presentation of alternate views), set clear goals and deadlines, 
and establish individual roles as needed.   

10. I am able to propel conversations by posing and responding to questions that probe reasoning and 
evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas 
and conclusions; and promote divergent and creative perspectives. 

11. I can respond thoughtfully to diverse perspectives; summarize and synthesize comments, claims and 
evidence made on all sides of an issue; qualify and justify their own views and understanding and make new 
connections in light of the evidence and reasoning presented; resolve contradictions when possible; and 
determine what additional information or research is required to deepen the investigation or complete the 
task.    

12. I am able to evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any 
fallacious reasoning or exaggerated or distorted evidence; assessing the stance, premises, links among 
ideas, word choice, points of emphasis, and tone used. 

13. I can cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text, including determining where the text leaves matters uncertain. 

14. I am able to present information, findings, and supporting evidence, conveying a clear concise and logical 
perspective, such that listeners can follow the line of reasoning, alternative or opposing perspectives are 
addressed, and the organization, development, substance, and style are appropriate to purpose, audience, 
and a range of formal and informal tasks. 
 

Idaho Common Core 
Standards 

CCRA.SL.9-12.1; SL.9-12.1,a,b,c,d; SL.9-12.2-6; R.9-12.1; W.9-12.4; L.9-12.6 
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Moscow School District #281 

Mastery Learning Map 

 
   

9th and 10th Grade English Language Arts 
 

1. Competency 
Statements for  
Reading Literature    
 
 
“Learning Targets” 
are models of what 
educators may see in 
performance tasks 
when students 
demonstrate their 
increasing 
understanding and 
use of the 
competencies.  
 

 
Students read and comprehend appropriately complex literary texts independently and proficiently. 

1. I can annotate as I read to help me clarify or deepen my understanding. 
2. I can make text-to-self, text-to-text, and/or text-to-world connections synthesizing new perspectives. 
3. I can cite evidence to make one or more predictions and inferences grounded in the text and revise my 

observations as I gather new evidence.  
4. I can identify and analyze important words and phrases, including figurative and connotative meanings, 

that significantly impact the meaning or tone of the text. 
5. I can accurately and clearly identify the development of a major theme of a text that has universal 

meaning using details about the setting, characters, and events of the plot (e.g., Friendship should not be 
taken for granted).  

6. I can accurately and clearly summarize and analyze the ways in which a complex event, character, or idea 
develops within a text and develops the theme. 

7. I can use details from the plot to analyze how a complex character or complex event connects with, is 
distinguished from, or interacts with another character or event over the course of the text (e.g., conflict, 
dialogue, climate). 

8. I can accurately describe the key organizing features and/or text structures of a text, as well as shifts in 
organization or structure (when applicable). 

9. I can explain how a text's overall form or structure contributes to its meaning. 
10. I can analyze how an author's choices about text structure, order of events, and/or time create specific 

effects such as mystery, tension, or surprise (e.g., parallel plot, pacing, flashback). 
National Standards RL 1, 2, 3, 4, 5, 6, 7, 9, 10 
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Moscow School District #281 

Mastery Learning Map 

 
 
 

 

9th and 10th Grade English Language Arts 
 

2. Competency 
Statements for  
Reading  
Informational Texts  
 
 
“Learning Targets” 
are models of what 
educators may see in 
performance tasks 
when students 
demonstrate their 
increasing 
understanding and 
use of the 
competencies.  
 

 
Students will read and comprehend appropriately complex informational texts independently and proficiently. 

1. I can annotate as I read to help me clarify or deepen my understanding. 
2. I can make text-to-self, text-to-text, and/or text-to-world connections synthesizing new perspectives. 
3. I can cite evidence to make one or more predictions or inferences grounded in the text and revise my 

observations as I gather new evidence.  
4. I can provide an objective summary in which I cite the most relevant or valid evidence from the text to 

justify one or more central ideas. 
5. I can identify and analyze the meaning of important figurative, connotative, and/or technical words and 

phrases and their cumulative impact on the meaning or tone of the text.  
6. I can determine the author's point of view and/or purpose and assess the author's reliability as a source of 

information. 
7. I can cite supporting evidence in the text that helps convey the author's point of view or purpose and 

determine whether rhetorical devices are used to help develop or advance the author's purpose. 
8. I can identify and examine bias and rhetorical fallacies in the text. 
9. I can identify counterarguments presented in the text and evaluate the author's response. 
10. I can use details to explain the relationships or interactions among individuals, events, ideas, or concepts in 

a text, and how they impact each other. 
11. I can analyze details and correlations in text structure and how the text structure develops and defines an 

author's ideas or claims. 
12. I can delineate and evaluate the argument and specific claims in the text, assessing whether the author's 

claims are supported by valid reasoning and relevant, sufficient, and credible evidence. 
13. I can identify and find examples of the different rhetorical strategies (appeals to Logos, Ethos, Pathos) and 

explain their intended effect on the audience.  
National Standards RI 1, 2, 3, 4, 5, 6, 7, 8, 9, 10 
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Mastery Learning Map 

 
 
 

9th and 10th Grade English Language Arts 
 

3. Competency 
Statements for  
Writing      
Arguments  
 
 

 
“Learning Targets” 
are models of what 
educators may see in 
performance tasks 
when students 
demonstrate their 
increasing 
understanding and 
use of the 
competencies.  
 

 
Students will write evidence-based arguments to support claims in an analysis of substantive topics or texts using 

valid reasoning and relevant and sufficient evidence. 

1. I can choose a substantive topic relating to an important issue facing my community or the world. 
2. I can precisely state an arguable, and meaningful thesis. 
3. I can write a compelling hook that sets the stage for my argument. 
4. I can provide necessary context for my topic and thesis. 
5. I can preview my reasons in the order they will be discussed. 
6. I can write a cohesive argument. 
7. I can fairly and thoroughly develop and refute antitheses. 
8. I can clarify the relationships between my thesis, antitheses, evidence, and reasoning. 
9. I can write transitions that create a logical flow between my paragraphs. 
10. I can use formal language and technical vocabulary.  
11. I can manipulate syntax for different rhetorical effects. 
12. I can write free of most errors in grammar, usage, and mechanics. 
13. I can use correct MLA guidelines for quote integration and citations. 
14. I can reflect on the importance of my topic and propose a course of action, a solution to an issue, or a 

question for further study. 
15. I can write a conclusion that strengthens the coherence of my overall argument, leaving a lasting impression 

on my reader. 
16. I can improve my writing using my reflection and others' feedback. 
17. I can identify the purpose and audience of my writing and make specific improvements in how I address 

them. 
National Standards W1.a,b,c,d,e.W 4, 5, 6, 7, 8, L1 a,b,2 a, b, 3 a, 4.a, b,c,d, 5.a, b, 6 
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Moscow School District #281 

Mastery Learning Map 

 
 
 

9th and 10th Grade English Language Arts 
 

4. Competency 
Statements for  
Writing Narratives 
 
 
“Learning Targets” 
are models of what 
educators may see in 
performance tasks 
when students 
demonstrate their 
increasing 
understanding and 
use of the 
competencies.  
 

 
Students will write narratives to develop real or imagined experiences or events using effective technique, well-

chosen details and well-structured event sequences. 

1. I can introduce the setting, characters, and the first events of the plot. 
2. I can establish a clear point of view continuing throughout the story. 
3. I can introduce a conflict that drives the action. 
4. My introduction helps convey the significance of the conflict or problem. 
5. I can write a plot and create characters whose chronologic change is shown through dialogue, description, 

and reflection.  
6. I can write a plot that uses devices that interrupt the chronological order (e.g. flashback, prolepsis, in media 

res). 
7. I can write a narrative that uses sensory and figurative language to describe specific details, capture the 

action, and/or convey experiences and events.  
8. I can write a narrative where the narrator and/or characters speak using language and/or dialect that 

matches their identities. 
9. I can use original transitions to signal changes in setting, character, and plot. 
10. I can use transitions to link the sections of my narrative (e.g. time, cause and effect). 
11. I can use transitions to connect events with their causes (e.g. because of, although, little did she know that). 
12. I can write a clear, logical ending to my narrative that reflects on the experiences of the story and resolves 

the story appropriately for its genre (e.g. tragedy, comedy). 
13. I can revise my writing using my own reflection and others' feedback.  
14. I can identify the purpose for and the audience of my writing and make specific improvements in how to 

address them. 
National Standards W 3.a.b.c.d.e, W 5, 6, 7, 8 L1 a,b,2 a, b, 3 a, 4.a, b,c,d, 5.a, b, 6 
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Moscow School District #281 

Mastery Learning Map 

 
 
 

9th and 10th Grade English Language Arts 
 

5. Competency 
Statements for  
Writing to Inform 
 
 
“Learning Targets” 
are models of what 
educators may see in 
performance tasks 
when students 
demonstrate their 
increasing 
understanding and 
use of the 
competencies.  
 

 
Students will write informative texts to examine and convey complex ideas and information clearly and 

accurately through the effective selection, organization, and analysis of content. 

1. I can provide important contextual information that conveys the significance of my topic and helps to orient 
the reader. 

2. I can write a focused and specific thesis statement that previews the main idea and key points of my essay in 
the order they will be introduced. 

3. I can indicate the purpose and organizational structure of my text. 
4. When appropriate, I can write an engaging hook. 
5. I can write paragraphs that each have a key point that helps develop my main idea. 
6. I can follow the text structure previewed in my introduction, writing paragraphs that build upon each other 

in a logical, coherent way. 
7. I can cite important facts, evidence, and details drawn from two or more primary and secondary sources. 
8. I can use multiple techniques to accurately convey information to the reader. 
9. I can write original transitions that explain the connections between my main idea, key points, and 

supporting details. 
10. I can write the transitions that link new concepts with other information (like returning to, similarly to, 

unlike) and/or that help connect paragraphs. 
11. I can maintain a formal style and objective tone throughout my essay. 
12. I can paraphrase, integrate in-line quotations, and cite multiple trusted sources to avoid plagiarism.  
13. I can use domain-specific and technical vocabulary that relates to my topic, and provide definitions and/or 

context to support the reader's understanding. 
14. I can use correct formatting, styling, and writing conventions for the discipline. 
15. I can write a conclusion that summarizes my main idea and key points. 
16. I can reflect on the importance of my topic and propose a course of action, pose a provocative question, 

and/or discuss implications for further research. 
17. My conclusion strengthens the coherence of my overall essay. 
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18. I can ask for specific feedback throughout the writing process. 
19. I can revise, edit, rewrite, or try a new approach to my writing using others' feedback. 
20. I can identify the purpose for and audience of my writing and make specific improvements to how I address 

them. 
National Standards W2.a, b,c,d,e, f, W4, 5, 6, 7, 8, L 1.a.b, 2.a, b, c, 3.a 
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Moscow School District #281 
Mastery Learning Map 

 
   

11th and 12th Grade English Language Arts 
 

1. Competency 
Statements for  
Reading Literature  
 
 
“Learning Targets” 
are models of what 
educators may see in 
performance tasks 
when students 
demonstrate their 
increasing 
understanding and 
use of the 
competencies.  
 

 
Students read and comprehend appropriately complex literary texts independently and proficiently. 

1. I can annotate as I read to help me clarify or deepen my understanding. 
2. I can make text-to-self, text-to-text, and/or text-to-world connections synthesizing new perspectives. 
3. I can cite evidence to make one or more predictions and inferences grounded in the text and revise my 

observations as I gather new evidence.  
4. I can identify and analyze important words and phrases, including figurative and connotative meanings, that 

significantly impact the meaning or tone of the text and/or shift the tone of the text. 
5. I can accurately and clearly identify more than one theme of a text, including the major theme, that has 

universal meaning using details about the setting, characters, and events of the plot to show how the theme 
develops (e.g., Friendship should not be taken for granted).  

6. I can analyze how each theme is developed over the course of the text through specific details related to 
literary elements. 

7. I can explain how the themes interact with one another. 
8. I can identify the point of view of the narrator/speaker by distinguishing between what is directly stated and 

what is really meant (e.g., satire, sarcasm, irony, understatement). 
9. I can use details to explain how the speaker/narrator's attitude, opinion, or judgment toward the 

environment, events, or other characters is shaped by her experience. 
10. I can describe key differences in points of view and how they create specific effects. 
11. I can accurately and clearly analyze the author's choices in developing and/or relating complex events, 

characters, or ideas over the course of the text (e.g., where a story is set, how characters are introduced). 
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12. I can use details from the plot to analyze how a complex character or event connects with, is distinguished 
from, or interacts with another complex character or complex event over the course of the text (e.g., 
conflict, dialogue, climate). 

13. I can analyze how a series of events unfolds and how the unfolding of the events helps develop or shape the 
storyline, tone, mood, or theme. 

14. I can analyze the key organizing features and/or text structures of a text, as well as shifts in organization or 
structure (when applicable). 

15. I can explain how one structural element in the text connects to other sections and/or to the whole. 
16. I can analyze how an author's choices about text structure, order of events, and/or time create specific 

effects such as mystery, tension, or surprise. 
17. I can critique the author's text structure choices by evaluating how effectively they contributed to the text's 

meaning, style, and/or impact. 
National Standards RL 1, 2, 3, 4, 5, 6, 7, 9, 10 
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Moscow School District #281 
Mastery Learning Map 

 
 
 
 

11th and 12th Grade English Language Arts 
 

2. Competency 
Statements for  
Reading 
Informational Texts     
 
 
“Learning Targets” 
are models of what 
educators may see in 
performance tasks 
when students 
demonstrate their 
increasing 
understanding and 
use of the 
competencies.  
 

 
Students will read and comprehend appropriately complex informational texts independently and proficiently. 

1. I can annotate as I read to help me clarify or deepen my understanding. 
2. I can make text-to-self, text-to-text, and/or text-to-world connections synthesizing new perspectives. 
3. I can cite evidence to make one or more predictions or inferences grounded in the text and revise my 

observations as I gather new evidence. 
4. I can provide an objective summary in which I cite the most relevant or valid evidence from the text to 

justify one or more central ideas. 
5. I can draw from a range of textual evidence to support my summary. 
6. I can identify and analyze the meaning of important figurative, connotative, and/or technical words and 

phrases and their cumulative impact on the meaning or tone of the text. 
7. I can explain the meaning or purpose of an analogy or allusion used in the text. 
8. I can analyze how an author uses and refines the meaning of key term/s over the course of the text. 
9. I can analyze how words with multiple meanings can add depth to a text. 
10. I can determine the author's point of view and/or purpose and assess the author's reliability as a source of 

information. 
11. I can analyze how an author uses rhetorical devices to develop a point of view or purpose and evaluate their 

effectiveness and how they contributes to the power, persuasiveness, or beauty of the text. 
12. I can evaluate how style and content work together to advance the ideas or point of view presented in the 

text. 
13. I can evaluate the effectiveness of an author's use of rhetoric and 
14. I can explain how the inclusion and/or omission of information helps to convey the author's point of view or 

purpose. 
15. I can use criteria to evaluate the development of individuals, events, concepts, or ideas over the course of 

the text. 
16. I can address instances when elements of a text are poorly developed or left unclear or uncertain. 
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17. I can analyze the relationships or interactions among individuals, events, ideas, or concepts in a text, and 
how they impact each other. 

18. I can evaluate the types of information used by the author to develop and characterize or clarify the 
relationships between key individuals, events, concepts, or ideas. 

19. I can cite evidence to support my analysis. 
20. I can identify and use key features of the text to help me make inferences about the text before I read it. 
21. I can analyze and evaluate the effectiveness of a text structure in supporting the author's purpose, ideas or 

claims. 
22. I can analyze and evaluate whether the text structure makes points clear, convincing and engaging. 
23. I can delineate and evaluate the argument and specific claims in the text, assessing whether the author's 

claims are supported by valid reasoning and relevant, sufficient, and credible evidence. 
24. I can evaluate the effectiveness and credibility of the overall argument presented. 
25. I can evaluate the effectives of an author's argument by analyzing the author's use of rhetorical strategies 

(Logos, Ethos, Pathos).  
26. I can identify and critique the author's use of false statements and rhetorical fallacies. 

National Standards RI 1, 2, 3, 4, 5, 6, 7, 8, 9, 10 
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11th and 12th Grade English Language Arts 
 

3. Competency 
Statements for  
Writing Arguments 
 
 
“Learning Targets” 
are models of what 
educators may see in 
performance tasks 
when students 
demonstrate their 
increasing 
understanding and 
use of the 
competencies.  
 

 
Students will write evidence-based arguments to support claims in an analysis of substantive topics or texts using 

valid reasoning and relevant and sufficient evidence. 

1. I can choose a topic that relates to an important issue or controversy with local or global significance. 
2. I can precisely introduce an arguable claim(s).  
3. I can select from a variety of techniques and genres to write a compelling hook that sets the stage for my 

argument. 
4. I can distinguish my claim from alternate or opposing claims. 
5. I can integrate critical contextual and/or background information that helps convey the significance of the 

claim(s) to my audience. 
6. I can preview my reasons I will address in relation to my claim(s). 
7. I can write a cohesive argument that follows a logical progression. 
8. I can develop several logical reasons that directly support my claim, citing multiple pieces of relevant and 

convincing evidence from credible sources to support each reason. 
9. I can attend to the knowledge level, concerns, values, and/or possible biases of my audience throughout my 

argument. 
10. I can fairly and thoroughly develop counterclaims, using evidence and logic to critique the strengths and 

limitations of the counterargument (e.g., reasons, sources, and/or supporting evidence). 
11. I can use original transitions and varied syntax to clarify the relationships between my claims and reasons, 

between my reasons and evidence, and between my claims and counterclaims. 
12. I can use transition phrases to show how new evidence relates back to previous evidence. 
13. I can use transition phrases to introduce alternate views on a topic or interpretations of a text (e.g. while it 

may be true that, nevertheless, there may be times when). 
14. The placement of my transitions creates a logical flow between my paragraphs and gives the reader a strong 

sense of coherence. 
15. I can use formal language and avoid contractions, slang, and switches in person, unless it serves a specific 

and compelling purpose in my writing.  
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16. I can consistently use an advanced vocabulary for my topic.  
17. I can use sentence structure, verb tense, and punctuation purposefully. 
18. I intentionally choose language to make the reader think and/or feel a certain way. 
19. My writing is free of most or all errors in grammar, usage, and mechanics. 
20. I can use correct MLA formatting and follow the MLA guidelines for quote integration and citations. 
21. I can write a conclusion that synthesizes my argument. 
22. I can reflect on the importance of my topic and propose a course of action, a solution to an issue, or 

questions for further study. 
23. I can raise additional questions and/or challenges related to the topic, and discuss broader implications of 

the issue. 
24. My conclusion strengthens the coherence of my overall argument, employing similar techniques used in the 

introduction to bring the reader "full circle." 
25. I can ask for specific feedback throughout the writing process. 
26. I can revise, edit, rewrite, or try a new approach to my writing using others' feedback. 
27. I can focus my revisions on those that have the most significance to the purpose and audience of my writing. 

National Standards W1.a,b,c,d,e.W 4, 5, 6, 7, 8, L1 a,b,2 a, b, 3 a, 4.a, b,c,d, 5.a, b, 6 
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Moscow School District #281 
Mastery Learning Map 

 
 
 

11th and 12th Grade English Language Arts 
 

4. Competency 
Statements for  
Writing Narrative 
 
 
“Learning Targets” 
are models of what 
educators may see in 
performance tasks 
when students 
demonstrate their 
increasing 
understanding and 
use of the 
competencies.  
 

 
Students will write narratives to develop real or imagined experiences or events using effective technique, well-

chosen details and well-structured event sequences. 

1. I can introduce the setting, characters, and the first events of the plot. 
2. I can establish one or more points of view that continues throughout the story. 
3. I can introduce a conflict that will drive the action. 
4. My introduction helps convey the significance of the conflict or problem.  
5. I can create an experience for the reader that involves suspense or uncertainty. 
6. I can write a narrative that has multiple plots and characters whose chronologic change is indicated through 

dialogue, description, and reflection.  
7. My multiple plots use devices that interrupt the chronological order.  
8. I intentionally manipulate the pace of my story to match its genre, and to create an experience that keeps 

the reader entertained and wanting to read on. 
9. I can write a narrative that uses sensory and figurative language to describe vivid details, capture the action, 

and convey experiences and events.  
10. I can write a narrative where the narrator and/or characters speak using varied languages and/or dialects 

appropriate to their identities. 
11. I can seamlessly shift from one section of my narrative to another using a variety of techniques including 

original transition words and phrases, repeated key words or phrases.   
12. I can use transitions to build relationships between the sections of my narrative. 
13. I can effectively use transitions to show shifts or interruptions in time, events, or experiences. 
14. I can write a clear, logical ending to my narrative that reflects on the experiences of the story's characters, 

and resolves the story in a way that has an impact on the audience. 
15. I can ask for specific feedback throughout the writing process. 
16. I can revise, edit, rewrite, or try a new approach to my writing using others' feedback. 
17. I can identify the purpose for and audience of my writing and make specific improvements to how I address 

them. 
National Standards W 3.a.b.c.d.e, W 5, 6, 7, 8 L1 a,b,2 a, b, 3 a, 4.a, b,c,d, 5.a, b, 6 
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11th and 12th Grade English Language Arts 
 

5. Competency 
Statements for  
Writing to Inform 
 
 
“Learning Targets” 
are models of what 
educators may see in 
performance tasks 
when students 
demonstrate their 
increasing 
understanding and 
use of the 
competencies.  
 

 
Students will write informative texts to examine and convey complex ideas and information clearly and 

accurately through the effective selection, organization, and analysis of content. 

1. I can provide important contextual information that conveys the significance of my topic and helps to orient 
the reader. 

2. I can write a focused and specific thesis statement that previews the main idea and key points of my essay in 
the order they will be introduced. 

3. I can indicate the purpose and organizational structure of my text. 
4. When appropriate, I can write an engaging hook that is well-suited to the audience and text type. 
5. I can provide important contextual information that conveys the significance of my topic and helps to orient 

the reader. 
6. I can write a focused and specific thesis statement that previews the main idea and key points of my essay in 

the order they will be introduced. 
7. I can indicate the purpose and organizational structure of my text. 
8. When appropriate, I can write an engaging hook that is well-suited to the audience and text type. 
9. I can use original transitions and varied syntax to clarify the relationships between my main idea and key 

points, between my key points and supporting details, and between my key points. 
10. I can use original transitions to create a logical flow between my paragraphs and gives the reader a sense of 

overall coherence. 
11. I can maintain a formal style and objective tone throughout my essay. 
12. I can paraphrase, integrate in-line quotations, and cite multiple trusted sources to avoid plagariasm.  
13. I can purposefully integrate relevant domain-specific and technical vocabulary, and use a variety of 

techniques to support the reader's understanding (e.g., definitions, anecdotes, scenarios). 
14. I can use correct formatting, styling, and writing conventions for the discipline. 
15. I can write a conclusion that summarizes my main idea and key points. 
16. I can reflect on the importance of my topic and propose a course of action, pose a provocative question, 

and/or discuss implications for further research. 
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17. My conclusion strengthens the coherence of my overall essay. 
18. I can suggest solutions or future ways for the topic to develop and change. 
19. I can ask for specific feedback throughout the writing process. 
20. I can revise, edit, rewrite, or try a new approach to my writing using others' feedback. 
21. I can focus my revisions on those that have the most significance to the purpose and audience of my writing. 

National Standards W2.a, b,c,d,e, f, W4, 5, 6, 7, 8, L 1.a.b, 2.a, b, c, 3.a 
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